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ARTICLE HISTORY ABSTRACT
Recened | N21-01.27 English s a lingua franca (ELF)-informed tenching emphasises the plusality of
Reidned NP AT

English i English Lmguage teaching (ELT). However, litte s known about
Bow ELF can be applicd in ELT in Indonesia, This siudy examined pre-service
English teachers’ perceptions of ELF 10 evaluate vs polentind incorporation o
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KEYWORDS ELT in this combeat. A seqaen tial cm.muunn design win ased to produce mone
-aerrive Eaglnd harkers compichensive results through e ose of qunbimiive  ond  qualitdive
Emgiadt a1 o Gogrve freme approaches, & wial of 150 partcipants completed o questionnaire with 19 close-

ended iwems. Subsequently, & growp interview waos conducted with Tve
perticipants; they were selecied basad on their distinet perspectives

ELF. as reflected in the questionnalee. (o penerate in-depth qualitaive data. The
dota analyses comprised descriptive stitistios. for the quantitative data and
themutic onalbyses for the qualiuve datn. The quanitative findings revealed
that there was o strong belief in the native English speaker as the ideal model
imean value of the questionaaine ilem: 3.53; standard deviation: 0.78), despite
the scceptance of ELF and other varieties of English, However, the qualitntive
findmgs demonsirated that the participants’ perceptions of ELF  werne
idendngically construined due 1o the unequal power melations among i fferent
warieties. Thise results may inchicate that the hegemaomy of native -speaker norms
could be affecied by the dimminance of standand English in teacher tralming
progeammies, Forthermane, the findings suggest 8 need for integrating ELF o
these programnes o egquip pre-service leachers with pedagogical strategies o
implentent ELF, Future research could explore a pedagogical Mramssqsk of
ELF specifically for the Indoncsian mubilingual seiting,
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1. Introduction
The aceeplance of Englsh in acarly all mpects of

While the statistics arc significani, English as
foreign language (EFL) users are the ones who have
made i the trily global aid witivenal language of the

lifie has been raphl ond exceptionally global. As early
as the [Hh century, English was prechicted o be a
global longuage (Al-Mutmri, 20205 Kachm, 1982;
Kachru, 201 9). From the 215t contury oowands, English
has ot been the longunge of anglophone counirics:
mather, i has beoome a lngumage used natively by
millions of speakens world wide (Crystal, 20033, It has
been sffgesied thit there me approvimately 400
million English 2= 5 native Infuage (ENL) user md
approximately 430 million English a8 & second
lenguage (ESL ) wsers in countries tiat wine alfected by
Brinsh colonisation (Crysml, H003), In 2008, the
growing population of English users peross the globe
reachod tw billion {Crystal, 20085,

2imh and 20st centumes. In 2003, Crystal (20)3)
estimated thot there were T30 million EFL wiers, with
a medinm bevel of competence. The inevitable use of
Enghish was not achieved solely through colonisation;
rither, ghobalizaion md the mvasion of Britich and
American  coltures  through the arts, muosic, and
technodogy have plaved a pant (Griddol, 2006), The
expansi@ of English has been mainly examined lrom
the lens of Englsh as alingua franca (ELF 1. an mitricale
linguistic phencmenon tha this paper atiempts fo
aiddress,

Iin general, ELF 5 defined as the wtihsation of
Enghsh s a chaonel of commumicstion among
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speakers from varbous Ungulstic identitics | Dendenne,
021 Sewdthofer, 2000: Sildshi, 2009, 20211, The
iiotion of ELF highlights that ELF users coald flexibly
and croatively wse their English 1o comamunicate
srategically o midnlingual environments (Cogo.
201 5: Cogo & Dewey, 2002; Jenkins, 200 1; Jenkins et
al., 2001). During its iniisl e ce. ELF was
viewed as fransformative due o its ability o rnscend
the tmditonsl concept of EFL. This perspective is
based on the premise thu English users shoubd not be
cipecicd to sdhere io the nomms of native English
speakers Uenkins, 2005a, 200 5b), With reference (o
Kachm's {Kachr, 1982 Itaflu-u 2009) cilegoniaation
of the different functions of English, NNESs' use of
thew own varketies of English should be legitimised. As
the proportion of NNESs hus expanded, NESs have
become the minority not only in terms of English
lenguage use bun olso in terms of the ideoiogies nelaed
o English (Bramfi, 20015, Thas, ELF i scen as o way
e hegitimdse various fornes of English foe the purpose
of imercultorsl communication | Hillmbeuer of al.,
20083,

Regarding English knnguage teaching (ELT). ELF
indicaies 3 now conceptushisation of English use tha
challenges the raclolingulstic ideology. Hence, the
concept of ELF has several pedagogical implications in
ELT: (1) The main ohjective of leaming English i no
longer to miism  native-spesker  proficiency . (2)
Tesching materials underpmped by the principles of
ELF mre favourable for iesching interculiuml
o lcution (Galloway, 2017, Galloway & Rise,
2014, 2018} (3) Mulilingwl teachers, muther than
native English speakers. play o significant robe in
providing o space for mulilingual language practices
in classrooms  (Kickpatrick . 2002 Llunda, 2007).
Numerous researchers have called for o fromework of
an ELF tepching model that s relevant o varioos
educational seitings (Dewey, 200 2; Kirkpatrick, 2013;
Wen, 2001y ). This would malnly serve as gubdance for
izachers af the conceptual lovel of ELF, which can be
implemented in their own classroons, However, recent
literture has highlighted i knowledie gup repanding
how ELF could be realised in specific teaching
coiexts (Gulloway & Rose, MR

This study mms 1o address the aforementioned gap
by  exmmming how pre-service English  tenchen
perceive the role of ELF in ELT in Indopesia.
Considering ihe muolilingual nofure of Indonesia,
where hundreds of local languages co-exist, ELF.
informed ieaching could be a powerful tool in terms of
lacilisting & transformative pedagogy in which the
multilingual identities of English users in Indonesia are
recopnised and valued,

The fodlowing research question has been examined
in this sdy: What are ldonesian pre-service English
teachers’ perceptions reganding teaching ELF in
English clossooms? To address this question, this
study umed @ sequential esplanatory design, which
gothered and amalysed guantitative data m the fost

a8
phiase amal qualitstive data in the subsequent phase. The
use of both quan titative snvd qualimtive approaches was
expected to ensure that the research data would have
the necessary breadth and depth. which coulbd provide
a more holistic usderstanding of the issue under
LIS T

The fimfmgs of this study are expected w offer
insights for the relevamt stakeholders, including ihe
government and educational praciithoners, regarding
the cumrent pedapogscal paradigm that operates within

tcacher  proparsdory  progrommes 0 Indonesia.
Infirimed by the research oesulis, the stakehalders

could mke the necessary measunes (o reconceptualise
the orfentation of the cumcula, which could
sceommiotate e ELF parsdigm 1o eouip pre-service
English seachers with relevam pedagogical strategies
so that they can implement ELF in their future carcers,

The novelty of this research lies in how it enniches
the litermure on  pre-service Enplish  1cachers”
perceptions of ELF in the Indonesian contexi. The
stody findmgs revealing that there was o lendency
among the pre-scrvice English wachen o fovour
native-speaker norms due 1 the dominant exposare o
standard  English in therr training programmes have
improved our understanding of the sigeificant mie of
teacher training programimes. The resubs suggest that
whit 18 taught in these programmes could either
reinforce native-speakenism or challenge it through the
incorporation of the ELF parsdigm into the curricula

This paper first reviews the conceptual discussion
of ELF pnd ELF-informed teaching in ELT. Following
this, it describes the methadalogical appmach as well
ik the rutionale behind the research design, instruments,
samipling. mnd data amalysis. Bt abo presents e
findmgs of this study acconding 1o certsin pre-
determined themes and discusses the research e lis
with regand w ihe Lterature, Finadly, it Juys our he
conclusions by highlighting the significance and the
limitatbons of this siudy, in addition 1o identifyving
pedtential directons for future meseanch.

2. Literature Review
1.1 Conceplual Discussion: ELF

Preseni-day  wsage of  Enghsh  trunscends
geographical restrictions, oocumming at the global scale,
In casemwe, ELF i 8 communication tool osed by

wilh different mutive lnpoages | Preednch &
Matssdu, 20100, While this definition may be relevam
0 NNESs, it can be problematic for NESs since
English serves as (heir first language. As Jenkins
(M2 argoes, ELF does not encompass a irachitional
view of language amd is distinct from ENL; therefore,
it necds b be acquired by NNESy as well. Thus, any
Euglish wser regardiess of their lnguistic background
could be considered an ELF user, In this respect, ELF
offiers a new wiy ol commanication and interaction lof
both NESs and NNESs (Jenkins, 2012},
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ELF bs deemed to be part of World Englishes (WE)
{Seudlhofor, 2M5), which aims io challenge the
mioaolithic view af .ndml English  { Pemagyoook,
20071, It celebraics the diversity. of the English
language and emphasises thit English is nol governed
by & single morm (Mesthrie & Bhatt, 2008). While the
WE parmligm supports the legitimacy of English
viretics emerging from local contexts, ihe theories of
ELF address the legitimacy of English s a tool of
communication among  diverse  English  speskens
{Ishilawa, J106). In essence. ELF is more concerned
with uonderstanding  the process  of  linguisne
asccommodation involving speakens from  different
bk who sse English to engage m interactions
{Lai, 20200, Thas, the notions of WE and ELF are not
opposed 10 each other: rather, they belong under the
umbrells tenn “Global Englishes” (Jenkins, 200 3u.
2013h)

The ELF paradigm ianscends NES variatons of
English and “naton-based vaneties™ | Sebdlhafer, 2001,
P 1348), Thus, ELF i net Engliah that is owned by its
nptive speakers il 5 exiended 1o inclade the process
of beimg approprmed for interculmral commnication
{Hizlmbaner @ ol 2008), ELF is alw viewed as fluid
language use, in which speokers could siaps the
lamguage w0 suil the dynamic saure of communication
cirowmstiices  (Seidibaler, 2001), ELF users cun
skilfully use English as o resourceful ool they can
freely sdapt, exchanging codes o3 manner thal s
different from the norm of nofive English but remains
accepioble (Jenkins, 2011), Therefowe, ELF has
recently  been  reconceptualised as English s a
miukilingua franca. described as the emplovment of
one's multilngwl repertoire in ELF communication
{Jenkins, 300 5a, 3001 5h), Jenkkns (300 Sh} states that, in
EFL. interactions, English can be used as the prefermed
comtact languape but s oot swmomaticully chosen.
Therelore, ELF emphasises the sigmificance of coliural
and  linguistic  differences  (Culloway, 3017,
Kirkpatrick, 200 2: Xu, 2018}, which aflows spoakers to
creatively and flexibly wwe their entire multilingual
reperoire according o specific communication needs
(Cogo, 200 5: Mendoea, 20023),

ELF should not be viewed as an BEnglish variation
but ps a way of wsmg it (Jenking, 3002; Sedihofer.
2001 ), Thus, ELF cunnot be categorised in relation o
nofion-stabes, which are often concepiualised as having
a fined nomed language. Moreover, several ELT
prectitioners mterpret ELF & o simplified form of
English. implying ihat NNESs arc éahibiting a
linguistic deficiency in lerms of adherng o the norm
of ENL {Jenkins., 201 2). From the ELF perspective. the
linguistic agends of NESs shoukl no lnger domibnate
ELF communication (Jeskins, X493, which is
increasingly dynamic, inercultural, and multifingual
(Calloway & Rose, 2H105; Jenking, 2005a). Fallowing
Jenkins (20025 ELF k& beller wndersiond from the
petspective of “commumities of practice”™ ( Seidihoder,
201, p. BT This spproacdh may comprise ELF

commuicsilon o oderms of Hs oregularites  and
varighility in & specific confent, i speakers with
diveme resources  mutually  develop  their  shared
nepertoire 1o schicve ther commun icstive perposes on
a particulin occashon,

2.2 ELF-Informed Teaching

The devebopment of ELF s an emerging paradigm
has comtribated 1o ibe feld of ELT, As ELF ranscends
the tmditional ways of conceprualising lenguage
ownership by its native speakers, the mam learning
objective is nad anaining native-speaker compeience
bt aiening for inlercuhural competence (Byram, 302 1)
Kirkpatrick (2012) argues that the shift from native
Enghsh-bosed weaching to o melulingesl onentation
st take contexbunl anad cultural Faciors inlo account.
I i simmbbar vedn, MoKay { 2009) modniains thal selisice
on native-speaker models has o be redeced on
occasion. Therefore, it is crucial &0 revisit the English-
teaching musde] that reflects the ideobogses of the inner
circle. When imtegrated imbo ELT, ELF brings a new
way of weeing present-day linguistic realines, which
should be scoommodaied in the classroom by valuing
andd feaching the real usage of English in local conlex s
i Boonsuk & Ambele, 20211,

In ELF imteractions, diverse sockcoliural facines
may affect how speakers wfilise thelr multilingual
repertoire, which may encompass paticrns thal ane
different from those of NESs. In the EFL paradigm that
primarnily manifests ENL-hased tenching. failing
prosduce native varseties of English s viewed ds oo
ermor o the part of English learners, in comrast, ELF
takies & eritical perspective that invelves legitimising
the utilisation of learners” linguistic repetioine | Ros &
Cralbowiy, 200%). In English classromns, notive-like
accuracy docs mt serve asa henchmiark for messuring
leamers” English proficiency (Zhang, 2022, Rather,
the emplasih B on  effective ond inlellgide
commupmication . anong  malnlngual isterlocators
multilingual contexts (Jenkins. 20015b; Scidlhofer,
2001 1),

Recent develspments in the ncorporaion of ELF
inip ELT have demomsirated the need for & mone
pluralistic approach o ELT practices (Park, 20225,
ELF-informed teaching is thus scen as o way todevelop
leamers” understanding of the exisience of English
vanieties  (Lopriore & Vettorel, 20155, However,
embracing the ELF paradigm does ot mean
prescribing  which langoage features  should e
introchuced i leamers {Dewey & Jeakins, 20100, As
Jenkine et al, (207 1) state, the ELF parsdigm is not
aboul sclecting  certain  lnguage clements o be
mcluded in tcaching mpicrals or sclecting certain
English vancties o be taughi o feamers. Insicod,
adopting a phenfistic view of ELF means enabling
learpers b0 valoe sod  refleci o thelr  own
socholinguistic reality acconding 1 each bocal conext
of . Therelore. o i essential to regand leiarners as
pussessing the capucily 1o maxirise thear multilngual
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commumicative rerources wnd iy provide them with the
representation of the pheralities of English existing in
real-world  communication  conlexts  (Lopriore &
Venorel, 2015,

The pedagogical shift iowands ELF in ELT would
inevitahly requine suppon from dilferent stakebolders:
however, as Dewey (200120 argues, it begins with
twachers  and, thus, with teecher  education.
Recontexiualising ELF in teacher education courses is
considered a crucial beginning 10 transform student
teachen’ knowledge of the use of English in
mubilingual environmems. A useful step woald Be 1o
introduce them to the roles of ELF asd Englsh
varethes throtgh diverse ieaching materials and critical
discussions (Copo & Dewey, 20025 These methdads
muy alkow stedent teschers 1o challenge ther own
beliefs regarding English and reflect upon various
teaching strategies w create classroom sctivities the
abm 1o promote ELF awarcness { Lopnone & Vetwoel,
20155,  Furthermore, the reconceptunlisation  of
communicalive competence. which & commonly
perceived os the ability o mlbere 0 native-speaker
noms, st be entically discussed. Thus, tramnee
teachers could develop a renewed undervanding of
mubtilingusl competence. which fiscuses on developing
one's shility w0 use bnpuages for different functions
rather thun on teaching how o master each language
{Can agarajuh, 200 1)

2.3 A Critical Review of Previous Studies

Several previeas  studies thal allgn with  this
research (ocused on the perceptions of ELF in Asian
multilingual countrigs. Underpinned by the ELF
perspective, Yo (2019 wvestigated the literacy skills
of secondary English language education stsdents mnd
found that the edocation system in Taiwan offersd
learning lneracy skills that needed 10 locus on neading
skills rather than writing. This study concluded thai
Taman s secondary English advcation was not in line
with the needd w0 develog literacy skills for imternational
communication, This rescarch shows that learning
literacy skills has no direct link with communication.
which implics a loose relstionship between leaming
English under the English lunguage educition sysiem
and communicative use fe. g Lin, 2012 Scilhsiner,
20153,

Sung (2009} mvestigated miermanonal stedents
perceptions of the wse of their kanguage st a
mubilingual English-medium internationad aniversay
in Hong Kong, paying particular atiention o the wee of
ELF. The findings showed that the audents ndhered to
a pluralistic conceptialisation of ELF. Some studeats
emphasized the imporiance of ELF for academic snd
sacial integration o the university, while the local
siudents Felt resistance tovwarnds the use of ELF, This
research su that there is & monolingual view of
ELF. which his an impact on socisl exsclusion and
linguistic disadvantige.

The aftrcmeniloned  fwo  studies  cmphasise
stadents’ perceptions of ELF implementation in fwo
differemt contexts. In the monolingual condext, the
problem of implementing ELF is oriented towards
studerits” Bnguistic competénce, which s nol evenly
distributid in cach langunge ability, In a multilingial
contead with NES and NNES, the wensjon arises [rom
the percelved rejection of the policies built by

policymakers io facilite language norms,

The present study is orented iowards investigating
pre-service English teachers” views regarding ELF i
miake an scademic conlributkm o the development of
ELF in the Indoncsian mailtilingual context. This
research is in e with Zhang's work (2021), which
investigated  studert  teachers’  perceptions  of
implementing ELF in mainland China. Learming in &
monalimgual comtext meanms prospective ieachers donot
have & comprehensive undersanding of ELF and ity
impementation in the classroom . This coukd impact the
rejection of the ELF model in ELT due o the
contextual challenges fisced in ELF-informed tenching.
Therelore, deliberute effons arc necded 1 promoie
ELF awareness and develop ELF-informed ieaching.

3. Method

3.1 Resenrch Setting and Participants

The wudy participants comprised pre-service
English teachers in séveral [ndoveston  privase
umversiies  thal  offered an  English  education
programme i ther facalties, The number of the sample
was obtained using purposive sampling, with the
sample measurement ool referring 1o the Cochran
formils (Cochrun, 1963

Zipg
'3

n =

where

n = sumple siee

&= precisbon level (955 with a value of 1,946
p= carreel level (S09%)

q = wrong kevel (30%)

The Cochran formula | 1963} was ased i this study
because the population size (e, the specilic number of
pre-service English teachers) was not precisely known
fSugiyeno, 2020, Using this formula, the number of
nespondents wins caboulsed as folbows,

< (196)*50%x50%

10%:#
n o= 96.04 (97)
The rmsuli of the calcudabon revealed 97

participants 1o be the minimom number needed for the
namiple. Dats collection was comdiscted based on this
calculation, and 150 respondents were  obtained.
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Referring ko the formala proposed by Cochiran’s { 19633,

150 respoadents ane considered sufficient o represent
§ population whose nember is not peecisely known,
The inclusion criteria were as follows: pre-seivice
English teachers who (1) understood  Englinh
varutions; (2) had teaching experience o cither

professional carcens of micto keaching programmes
offered by the universities; and (3) were expecied io
graduate  with adequate English proficiency  and
scgulie the English-teaching skills necessary  for
teaching primary and sccondary students. Table 3.1
ahien the demographic mlormation of the parcipants,

Table 31 Pasticipant Infornution

Demvogragie N Percentage
Giender Female 118 TETR
Mals a2 21 3%
Age 1§25 148 o8, 7%
3630 I n7s
=4l 1 0,7 %
Semester I
2 1 0%
i T 46, 7%
4
5 41 271.3%
L
T 7 24,75
]

3.2 Research Design and Instruments

This was  sequentinl  explanmory  research
comsisiing of o fwo-phase doie-collection  process,
focusing on quantivitive doim md qualittive data
{Creswell & Creswell, 2018). Quaititstive dota were
corllecied first, followed by qualitstive dss (Ivankova
ot ol N} This rescarch design wis chosein o ensiire
@ore comprehensive Tindings would be obained via
thie uise of both aned qualitative spproaches.
The qualitative results were used 1o further explain the
quantitative resulls.

In the first phase of daia collection, 19 close-eaded
guestionnaire items adapted from Corron & Chern
(2007 and Fhang (M2 were distriboted o 130
participants theough Google Forms. The partcipanits
were reguered to sentify their stance of & fve-point
Liken scale, which covercd statements reganding (1)
the implementation of different bearning masdeds: (2

the exposure o differont English varicties in ELT; (1)
languege and calture in ELT: and (4) the atilisaion of
Enghsh &5 o medinm of imstrscnon. Drawing on the
rescarch results from the first phase of the data
collection, & group mterview (01 was used o perfonm
data triamgulatbon, facilitae deeper explorations, and
validnse the finlings from the previows rescarch phase.

The Gl was conducted virually for approsimanely
120 minutes with five participants who had previoushy
filled out the . They were scheciod
bocanse they bhad  demonsred  differem  views
regarling ELF aml hoal wmken compuilsory lesching
courses in the thind and [ih semesters, Bt was sssumed
thelr muanced perspectives and knowledge of come
weaching skills would focilitste in-depth discussion
reganding ELF. The Gl data were then recorded and
transcribed o suppon the resolis obtained {rom the
quantitative dota,
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Tahle 3.2 Gl Panicipanis

Participants Giender Semeiter “Teaching Experience
si Female 3 i
2 Fermale a i
53 Male 5 i
54 Female 5 2
55 Femule 5 2

3.3 Data Analysis Procedure

This siudy obinined  both  quantiative  and
gualisative dota, which were snplysed separmely using
different methods. Descriptive statistics were used o
Ik for *a summary picture of o sample™ hased on the
pre-determined themes ( Gray, 2004, p. 626) 1 discern
the general patiems of the participants” views reganding
ELF, Subsequently, themutic analysis was employed
on the qualitastive dota. & followed the phases of the
coding analysis, namely (1) creating the imtial codes,
{2 )categorising the codes imto potential themes, and {33
describing  patierns - as  demonstrsied  in the  data
{Robson & MoCanan, 2006),

4. Result

This stucly abmied 1o investigate pre-setvice English
teachers'  perceptions - regarding teaching ELF in
English clossmooms, Based on the fimimgs obtaiped
from the quantitstive s qualitative data, the rescarch
resulis are divided info several sechions: Native-
Speaker Norms in the English Learming Model, Views
Hegarding

English Varieties, Use of L1 ond

Table 4.1 Participants’ Views lowards Notive Speaker Nonns i English Leaming Model

Sociocultural Contexts. in ELT, and Students”
Undermanding of ELF-Informed Teachmg,

4.1 Native-Speaker Norms in the English
Learning Moded

This section presenis the rescarch results regarding
the participanis’ views aboul native-speaker models in
English clessrooms. The participants mnked Siniement
I the kighest (M = 364, 5D = (L76): “"Materials in
Enghsh classrooms shoubd refer to motive-speaker
models only™ (see Table 4.1). Furthermore. they
strongly believed that the English programme shoold
mialnly focus on eaching students how 1o commuanicale
with NESs (M = 134, S0 = 0.72) The participants’
peroeptions were alw relutively positive m relation o
the imporance of ing like native speakers of
English (M = 334, 5D = 082 and imitating them in
commukcslion (M= 331, 5D = 0.7R). Sistement &,
which concemed whether siudents with a high bevel of
English proficiency should hehove like NESs, ranked
the lowest (M = 3,14, 5D = 0.85).

Materials in Englich classrooms shou bd refer to native-speaker masdels only

2 Muacrisls should be based on notive speakers only.
3 Lesming how to it with native speakers should become the main emphasis in

the English program
4 Soadents showld speak like native speakers

5 Susdens should imitae native speakens i communkcation
6 Swdents with high level of English proficiency should behave like an English

native speaker

1 .73
354 0,72
334 ns2
133 [T} ]
L4 085

The GI results  revealed  disparate  Fndings

regarding  the participants”  views. Some ol the
participanis did not aim 1o imitae NESs and did ot

want 10 teach their futare students how to speak fike
NESa:




b " The mod fanpartaend g 15 Huil we oun sgoek Englhivk

ety and other people com saler sond sl we ore saving.

{0 ANS R A AR

53 " We kmorw vee Bove df flerrat mecenis i Indoovsia. A foag
o wp o aondprmigind meck other © 0788 IRAM

Excerpt 1

However, one of the pariicipants expressed concern
about the sccuracy of pronuncistion, although she did
nol wani 1o speak like NESy

52 "Bt T opeeiti avimell w peimoiscs o se il eiber
peeple can uncherstined vl T oam sowivg . 1 el mid ik my
smidemts o dsiaite sadhe speelers betediee U alll I tow
difficuts for them. Her | will feoch them bove o prommance
wordx in Eaplish correctly. = £ 1027 [ NE: 36§

Excerpt 2

While several participunts clearly stsfod that they
did pot force themselves o sogquire nafive-speaker
competence, other participants seemed 10 consider The
comestunl circumstances in which they would seach in
the future:

54 Ul depeneds on phe mathosly we wse, §f T wee the omal
dpproach [u feact Ea gl | of comrse §wlll ik sy atilens
to apeak Nike [English] pomve apeaders, [f [ teack in
irterinabivnad scheads, ool alas aalpard sy accend gl the
way | ogpead [lke wonve Englick speabers].” (10738
1207

S5Ol dlopsreads aom dhe reacking comsexi. [ the learviing
rtjeativr da e franm g o lalon, we fane o b s ves e
ot et e wtwederes will firane w B of § seach gl schond
wimdents [in moiasream sl | will nek force meself to
bl fEnglisk] matier spoabers © (8 T808 | (1622}

Eaicer pt A

The resalis of the questionmatre revealod that NESs
were considened the only model with regand 1o kearning
English, Althosgh some of the paticipants in the Gl
refused to eruilate native English speakers. they
seemed 10 favoar native-like Moency and sccurcy

51 To make owr stindewts (oot i gpeakiog English... help
o sratemrs e correct gromer, [F snidears already ke
an ahiliry i v carrect grammar o ypeak Emglivk fuenrfe,
& gwans il wr bawe achieved the learmtag poalc ©
22202800
K5 OF vhingk @ v imporknd b0 feack odr stedenty B i
comtmumiciene sk Dele fnative Enpliak speakers], So we
cam comey fhe miesage ol st Mbe what ey do
ik 2a: J0-0).26:50)
Exoorpi 4
The afocmentioned findings demonstiale the
paricipants” behefs regarding “the best way of
teaching English” to students, which still reflects the
ideal learning masdel of native English speakers,

4.2 Views Regurding English Varietics

The participants were requised to identify their
perceptions shown the exposure to differemt English
varieties. With regard 1o the inner circke varicties, the
participants strongly believed tha students should
know the differences befween the varictics of English
spoken by NESs (M = 4,14, 5D =0.71), This finding
alsy cormgsponds b0 the participanis’  responses
conceming Statement T: “Students should
Enghsh native vanctes™ (M = 3,77, SD = 0.74).

Tahde 4.2 Tnner Circle Varietics

T Stodents shovdd recognise English native varetics

AT o

B Stsdenis shoukd be aware of the differences {n English spoken by native English - 404 071

spenkers

The participants also agreed that students needed (o
understand the English spoken by NNESs (M = 3 80,
50 = 0.67) md be exposed o differem varieties of
English spoken by NNESs (M = 362, S = 00.90). The

'.l I:lnr nll u::l n:nmlﬁm:d In : for
0 Understanding English spoken by foreign speakers. s estential for students
11 Introducing students (o a variety of non-native English (India, Singopore, Africa,

ctc. ) ks mocessury for Class.

Table 43 Ouer Circle Vaneties

responses o Statement 9 (M = 282, 5D = 1 02)
demonsirwied  that the partcipants  showed o
spreement regarding whether inmshacing different
English sooents 1o students wosld be com fusing.

102
350
362 090
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Furthermore, the qualitative data showed how the
siydents hod been primarily exposed 1o standard
English during their sudies:

53 "Ow tenbsoly are oo Eng Bk speaking couminie...

W atfsn fewro gramimer [ile whor mative gpeaders e (v daeir
comprmait o " P00 1 A0

54, "1 ihind theeve is no vigggesiad sovend ar foem i fearn ]
For example, in the phonalogy lest, the lecturer aked me o
chesise hetween Amencan or Britoh Eaglick, . We cam
rhessne siirch acrend g stanclordived forme St we wan fin
T A T B P

§E; "1 ohmk our fectwrery mosrly wve Amevocan Englich, [l
we awv free o chomse sdrether we want to use Amesican or
Hritlek Espliah " p0- 0450035 35

K2 Bt in the lwrning cfges, we ey wosed cideas with
vk moorad (036 AT 00050

Excerpt &

These findings may indicate that the participamnts”
preferences regarding the inier circle varictos might
have been influenced by how they were substantially
expmed o American aed Brinsh English during their
studies. [ is alss miriguing that, despite their strong
orientaton o the “established™ representations of
English. the cquuontittive rmesults demonstrae  the
participants” postive stinee towards ELF and other
varictics of English, Howewver, the gualiative dua
seem o indbcaie & contrsting linding:

£2 "Ny vmanie hide o Badal foenll acoem ™ (0, 36:40-
e Ad-50)
55 °F always ioe the fndomeston acoent while speeriing

Engind. . | tenk ory xilenty are move pamve-ide tam e,
1 el hcompetvnt fo b @ femcher, © (2506127 -0

Exverpd &
miroduction of differeni English vancties o English
clussrooms, they had a fendency 10 favour dandand
Enghish and atrbute less valise (0 other varetics of
English,

4.3 Use of L1 and Sociocultural Contexts in
ELT

The ts were asked sbhout the medivm of
instruction in the class and the kncorporation of
rraditions and culures mto ELT. Ax demonstrated in
Table 4.4, the participanis agreed that code -vwitching
strmtegies should be toght o students (M = 382 5D =
0700 and that Indonesian and local languages shoukd
be used in English classrooms (M = 3,30, 3D = D 86).
They also realised that the use of other languages in
addumion wo English will mot pose difficulibes o stodents
in terms of communicating effectively (M = 3,05, 5D
= 1 54},

Tuble 4.4 Participanis” Views towards Language Used in the Classroom

learming process maore eflective

i3 Usimg Indlonesian and local languages as the language of instruction does ot 305

Using Indoncsian and local langniges as the language of instruction makes the

330 .86

04

muake it dilficult for students o communicale effectively

14 Teachers shoaild wench code-switching strategics

3izz o7

With regard to the sapects of traditions and caliares
in ELT, the participmts’ spproval ratings for the
importance of belping students understand lunguage
users from various sociocaloml backgrounds were
higher than those for the imponance of familiarising
students with the culures and traditions of NESs (M =
402 50 =0.7] and M = 3,62, 5[} =176, respectively ).
This finding is supporsed by the pamicipams’
agreemend  thal  teschers should e stodems’
awsrencss of intercultural differences through critical

discussions (M = 345, 5D = 0.68), Funthermone, the
participants expressed o high level of agreement with
the statement tha the utilisation of English in the real
workd should beoome the main emphasis in the English
programme (M = 382, 5D =0.73), In contrest, they
exhibited o relutively low level of agreciment with the
sisfcment thai English shoald be wsed eachsively
when discusging local traditions and cultures {M = 3,24,
S0 = (.80},
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Table 4.5 Participanis’ ¥Vicws fpwsrds Traditions and Cultures In ELT

13 Using English in authentic communicution shoukd be the teacher's primary 352 0,73
fiwcuis,

I When talking about their tradions and culture, students should wse English. 524 80

17 Teachers shoald belp stadents understond poople from different Hnguistic 402 il |
advl cuilteral

18 Farmiliarizing the cultisre and traditions of native English speakers isessential =~ 362 076
lust stuidents

9 Teaching interculural differences is essential for ieschors 35 068

44 Students’ Understanding of ELF-Inlormed Dhuring the G, the modermor highlighled some oo

Teaching
The participmts scemed 10 have  relatively
inufequate knowledge of ELF, as Hlusirated below:

£20 1 hovewm ' heared abowt ELF hofoew. T oaly dwow EFL °
(L ECE R R ]

8101 pvew Beord jabowd Eeglich o a Newgora feomca, bt 1
ol 't Rmoow Wl o8 T, " (0 - IT AN ] A6

Escerpt 7

Furthermone, the panicipants were confused about
the concepds of ELF and EFL. Some of them peroetved
ELF as having similar characieristics 1o EFL, @
illistred helow:

52 v, Fokink, ELF ond EFE o vimilar m svemy of thaic

fmiictivii. Both wre e o commaiarions Befwren maftoe

spetarkers dmel A mattve speakers T (0T TR T0T)
Excer i 8

However, one participant stated the definition of
ELF:
S5 Sl e g 1 lorerw, faf Ueguer faicn monms that ., ke
examigple, A s froem Chioa, ol B ds froe Indeenesia, So owe e
English fo comeumicate wath pach ovher, " (00 8-
[ B AEE R T
Excerpt

She ako compared the notions of EFL and ELF,
siating the following:
55 "EFL & adendical i sasdardined Ewplah, fer ELF
miwcle Broader, W ocan cover Singaperean English, Incffan

English. Africvn Esglish Faor g, ey aie different ~
(T2 20 S

Fxgerpl 10

It is apparent that this participuent merely focused on
the fonction of ELF, which serves s a ool 1o bridge
English speakers worldwide. However, pone of the

purticipants discussed how the principles of ELF are
mumifested i ELT.

principbes. of ELF-informed teaching (53, 2009, which
inclusde the emphasis on (1 husing appropriate language
i fulfil communicative purposes, (2) understanding
the use of English in mubtilingusal environments. (3)
foeusing on effective commumniciion srategies instemnd
of native-like congetence in communication, [4)
fostering capabde ELF wsers rather than native-like
English wse, and (5) wiilising leaching materinls
containing linguistic and coliuml diversitios.

Motably, all of ihe poriicipants cxpecied o leam
about ELF during their current stsidies:
55 4 eqpect that ELF can be constdered s o complsany
LTI OF O sesinde v e we' can learn nore abow ELF
(D51 424

2 ) ek ELF b ivieredang o survbe there v @
progrenme that cowld dociss ELF m depi ™ (12933
3958

Escerpt 11

In the: limal stage of the G, i could be seen thai the

participants’ undersanding of ELF-nformed esching

had developed; however, i wax pot possible for the
rescarchers to cover all the maim attributes of ELF,

5 Discussion

This study examincd pre-service English teachers”
perceptions  of incorporatng  ELF  to  English
classrooms in the Indonesiin comext. Furthermaore, it
ficesed on fowr pre-determined themes, which coukl
portray the particpants” views regurding the potion of
ELF, namely native-speaker nonms, English vancties,
use of oiher % im ELT, spd ELF-informed
teachimg. On the obe hand, the ittive fimding=
ahowied that the panicipants were in finoor of native:
mmmmm O the other hand,

the participants also highlighted the importnce of
intreclucing nther varieties of English and bemg able 1o
communicate with English speskens from differem
sochwuliural  beckprounds,  These  comradiciony
findings could ke explained by the gualitative resulis
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indicaiing the domimant exposure o stundasrd English
in the programmes the panicipanis were enmofled in
The participants seemed to Tace & dalemma: adhering to
the “wleal” sorm or enbracing the pluralisic English
reflected in the authentic use of English in multilingual
wmettings. Furthermore, fhe msails aba showed the
participas” lack of wederstanding of ELF, = ELF
princepbes had m been nroduced 1o the scocher
prepariiory programmes. Therefore, it is necessary (o
delibersicly incorpornte ELF into the cumbeuls o
prepere {uiwre English icachers with ELF-informed
teaching,

This  nvestigaticn  afso  revealed  thast  the
participants held o stroag beliel in the native Eaglish-
sseienbed teaching paradigm in ELT, This could be seen
from thedr positive views reganding NESs as the role
misdel i leaming. Although the resuits  abo
demonarated  thut the  participants  reganded  the
cxposure 00 English from the outer and expasding
circles as weell as the utilisation of hdonesizn and bocal
lenguages as cxscntial m spporting students” Englah
learning, hey scemed 0 perocive thal native varietics
of English were the ideal norm compared 1o ELF.
informed  tenching, Bt s aba evident thay  the
participants hud ot been equipped with suflicient
knowledge of ELF i their teacher  traiming
programmes, which faled w  develop  studems”
swgrencss of ELF-informed teaching,

Regarding the resubts, some imporiant aspects mest
b discussed 1o siuate the present siudy within the
comeat of the existing liersiore. The discussion i
cxpectod to add new msights reganding the aurent staie
of how Indoneslan pre-service leachers whow the
teaching of ELF,

&1 Native English Speakers as a Target
Model

The findings of this study showed tha the
participants favoured nigive-speaker norms in ELT.
This coukd be secen fmom ther relabively stromg
agreemend regarding ELT material and syles of
commumicalion and isleraction refoming W0 nalive
English speakers. These resulls suppon  previous
studies that were conductad W simalar conlexts,
including thase in Indonesia (Kosumaningputr ot al,

202 Ulbaicdillah, 20008 b, dran  Moradkhanl & Asakereh,

J018: Sa'd & Hatam, 2018), and Ching (Zhang. 2022},
Kisumanigpainn ot ol (2022} foend that ihelr
participants  showed  strong  Divouritsm  lowasds
imitting 4 native-like communicibon model as they
belioved thal modelling NES wis the only “cormeet”
way of lish, Similarly, the rescarch
conduscted by Sa'd & Hatam (2008} and Lhang {2022
indicated that English wes only owned by NESs,
miking them the legitimate English speakers. In
relation 0 natve-oriented  teaching  masterials,
Ebandillah (201 R) and Mocadkhan & Asakerch { H118)
found that Indonesion and Ironian English users
preforred  micrials  published by the bnner clrcle

countrics for differend reasons. While the Indoscsian
pre-service leachers showed some distris towands
locally published materiak, the Ianians highlighted
the iwsuc of intcllogibility that arose wihen using ELF-
siformed materials.

The research results revealing the dominance of
native English speakers 05 a trget model may sem
from the EFL paradigm, which has been commonly
applied in ELT policies and practices, particularly in
the expanling circle coundries, In this sense, EFL «ill
epcompasses ENL -mformed teaching thi takes NESs
aid thehr cultures as the target (Hlmbawer et il 2008).
Accepting native English as the nomm s not menely
about beng able o imbate  mabve  speakens”
behaviowrs: it also invidves accepting their idoology,
which coulil lead to lnguistic discrmination among
Enghish  speakers  from  diverse  sociocultural
backgrounds (Wang & Fang, 20300, According to the
ELF parmadigm, ENL is not applicable to English
learners since NNESs are more likely 1o communicate
using English with NNESs, rather than with NESs, for
the purpase of  iatercultuial  communication
{ Akkakoson, 2009, Jenk s, 2004 Sung. 20133, In ELF
interactims, intelligihility i not solely determined by
a native-like accent (Jenkins, 2000, Therefure, usdng
native-speaker  judgements in ELF  comtexts  is
problematic since what moy be reganded as ermon
based on sundard Englich could be considered
unlersandable by ELF wsers (Seidlhoder, Hullj,

The resulis of this sudy  also  mdicate e
importance of developing local teaching matenals that
incorporaie local English varietios, Some scholars have
called for the promotion of kamers” contexiusl and
cultural realities when designing pedagogical materials
i relie them to leames’ real-workd situations
{Ambele & Boonsul, 2021 Guerra & Cavalheino,
201K), Nevenbebess, developing ELF-aware mateniaks
s pob osn ensy task, g teaching materinls  have
traditionally been hased on Hritich or American
Englist, Rescarch his slso demonstmmied that ELF is
still wnderrepresenicd, particulardy  m jextbooks
(Matsimcla, H112; Veiborel & Lopriore, 2003). Even
whicn resources Hiat promote other English varicties ae
availuble, they sre wually ifned and, thas, kess
affordable (Kusumuningpeiri et al, 3023y I =
imponant i pete that an ELF perspective bs meeied not
only for published moferinls bud also lor classroom
praciices that value longuage differences { Lopriote &
Vettarel, 20155 For example, sing sudio or visual
malcrialy that reflect real-life comtexts could be i
effective leamimg ool for mroducing English users
Eﬂ;ﬂ ather lnguscultural back prounds (Kidkpatnck,
201%).

5.2 English Varieties

The study resulis indicate that the student eachers
held & manolithic view reganding established Enghsh
nory despite their scceptance of other varictios of
Englist, For imstance, ihey showed significant
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sgrecment with regand io introdscing English vanictics
from the imner circle countres and the differcnces
among the English varieties spoken by notive speakers:
however, they also laghlighicd the impomasce of
caposing students 1o other varieties of English. This
finding comesponds to thowe ol prior smdies (eg.

Pudyasiugl & Atma 2004; Ramddbhend & Musbo,

2021y, which demonstraied that there was o complex
perspective. nmong the pariicipants with regard o
which English varictics should be priovitised in ELT.
In  these stdies, the participants
acknowledged that imposing the standand nonms was
visvoidable i lenis of schieving the prescnibed
learming objective in the EFL seming, they pliced a
preater emphisis on effective commumicidbon wmoig
diffferent English speakers in the global community
The aforemennoned findmgs are also reflected in
the present study. Despite thelr acceplance of the
promation of English from te outer and expanding
circles, the participants demonstraded 2 strong
inclination towarnds the established aorms of English.
This conilicting Mnding may indicane that, while they
were aware of their  dontines a5 mulnlingual
individunls who could wse their rich  lingusic
repLtaie fe commalnicite effectively, they scomed to
perceive ther multilingual compeience s something (o
be sshamed of In  addition, the participams’
preferences for the inper circle varsetics might have
been influenced by the exposure to dandard English
danng their stidy , 2 stated by some of the paricipants
in the Gl In the contexi of icacher preparstory
programmes, whal student icochers have leami during
the course of their study may affect how they perceive

“the best practices” of teaching the language (Lorme,

1975} Consequently, such experiences may shape thelr
preconceptions abous waching, which may influence

their future teaching coreers (Borg, 2004), In essence,

what they huve capericnced o5 o studend may shape
thewr idealised view of which English should be teughi
in English classrooms. If they are noi provided with
abernative wayd of using English, the dominant
caposuare fo  standard  varicties of Esglish  will
strengthen the legitimacy of native-speaker moclels
aEnekg the paricipants.

Cirven the status of English as a lingua franca in this
globalised era, sdbering (o notive-speaker stumland
Enghsh for commonicative purposes 5 decmed
imelevant as it does not equip studems with the diverse
English varicties that carmontly exist { Boomok &
Ambele, M2 Wang & lenkins, 2006). The advance
of globalisation and the incremingly multilingual
seitings in anglophone countries have wgaificantly
shified from communication that occurs mauinly in
monolingusl speech communities 1o The ulilisation of
English among people scmoss the globe who speak
English creatively to Tulfil their coommaunicative goals

{Boonsuk & Ambele, 2000; Copo & Dewey, J012;

Prab pndee, J20), Regarding the current trend and pse
of English, the oriestuion fowards NESs cmamot

portray the suthentic usage of English in moltilingual
enviromments and is thus irrebevant (Galloway & Rose,
2015). Morcowver, miposing o single Enghish vanciy
with the aim of achicving native-like proficiency is
umrcalisthc  and  wmpractical | (lindapaak, 20090
Tartbrmnat, 20 19). As Pennyoook (2004) argues, @
the comext of the ouler ond expanding cercles,
acquirmg native-like English is impossible regandhess
of ihe teaching method adopted, Thas, it is important
for non-nutive English ieachens 10 operare within the
ELF perspective, uws i could liberaie them from the
endency 1o use mive-speaker stondand English as a
gauge | Blar, 2015; Kirkpatrick , 2002).

5.3 The Role of Other Langunges and
Culiures in ELF-Informed Teaching

Acconding o the findings of this stsdy, the
participants strongly endorsed the incorporation of
other langeages amd culiires into ELT. For example,
they showed o postive response megarding the
effectivencss of using Indonesian and local lanpuspes
fof commum ication . With regand w0 the culiuenl nspects
of ELT. they highlighted the |mportance of
unslerstanding intercubturl differences. The results of
this sty are in fise with those of previous stodies in
simibr contexts (Khainooniss & Lukmonn, 2020;
Kusumuningputri et al., 2022; Rasmon, 20 18; Santoso,
20000, Diespate the participants’ firm beliel in NES
sopremacy, observational dats from  the  shadics
focusing on the participants’ langusge  practices
revealed that the use of other languages was inevitahle
even when the policy was sgainst it {Rasnun, 2008;
Suniose, M0}, Condextualising their studies in the
Indonesian mutilingual setting. these scholars have
suggested that the country s hingwstic ecalogy and rich
cultural diversity shoukl be considered in both palicy-
making mnd pedagogical practices.

In the present study, the participants” agrecment
regarding the role of other languages and interculiural
communication  may  indicste  the presence of
miultilingual sl muliiculiuml swarcness among the
participants. However, this view i ofien associated
with English being the anly means of communication
with people from differsm languages and cultsres due
tr its role as the ghobual Hngua tranca (lshikasa, 2006),
In the context of & mulilingual sochety, this perspective
i el always relevant, as one may have other shared
lungumses with the inierlocutor that can be flexibly
utilised w0 achieve commupicative purposes. Hence,
the reconceptudization of ELF that descnibes English
as o multilingus franca supponing both linguistic and
cubtural differences is arguably more compatible with
the multitimgual reality {lenking, 200 Sa, 2015h).

Conceming the shift in the multt-lingan-cultaral
approach, multilmgusl ELF uwsers could use thelr
plonilingual epenore o communicate straegically
and show therr plurilingual entity 1o better relaie
thermselves 1 other coliuees  (Jenkins, 20025
Concomnmng  classroom coniexis, il 1s noccssary #o
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promade providing a space Tor students" muktilingyal
practices, with English serving as one of the linguiaic
resoiifees ivallable. This method allows students 1o

scoffold their leaming. signal their mullilingual

competence, amnd transform their identities (Garcia & Li,

2014). Such dynami lenpunge practices are called
translanguaging  (Garefa & Li 3004, flexible
bilingualism  (Creese & Hlockladge, 2000), o
pedagogical tramlanguaging (Cenoe & Cueeer, 020,
ELF anl trandonguaging rescurchers focus on similor
iopics, namely the communicative awd negotiation
sirategies embodied m one’s resourcelul  sermotic
repettire (Canagargohi & Wurr, 2001). Having a
shared stance, ELF amd begitimise all
language users’ sctusl communicative practices tha
are dynamic, hybrid, and creative (Mendogs, J033;
Scltrer & Carcin, 2020,

£4 ELF-Aware Teacher Education

Acconding W the [indings of this stedy, the
participanis showed o lack of understanding of ELF-
informes teaching. Furthermore, they admitted that an
explicit introduction (o ELF pedagogy was abweni in
thewr ieaching courses, resalting i them being unaware
of its kegitimacy in English clsssrooms . This resuli is in
line with the sescarch in the expanding circle ieg.
Ruhaivd, 2009, Sonic, 2015) revealing that the ELF
paradigm had yet 0 be promobed within eacher
education  proprammes.  However, this  finding
comradicts  the recent  research  conducted by
Ramadbhont & Muslim (20217 in the Indonesian
comtext: in their sy, the majority of the participants
hiad sufTicient knowledpe of ELF. This discrepancy
may be catsed by the different exposures i ELF the
puticipants  had durmg  ther  stodies  and  ELF
co mumRECition.

The research resill seems o demanstrale that the
current curticala m teacher edocation  progrumimes
have yet o include ELF as one of the pedagogical
concepts that must be promoted among pre-seTvice
English teochers. The de t of ELF-aware
teacher education has been reiterated by scholars in
varous contexis (o.p. Boyyart & Sifukis, 2005; Rlgir,
J015; Dewey, 2012; Sakhiyyn et al., 2018 as it can be
o powerful ool for ficilitaiing 4 shift oway {rom the
previling orentation in ELT that is driven by the NES
model, In essence, if the concephualisation of ELF that
celebrites “dynamde  plumlstic  manifestatbons  of
linguistic resourees” is o be promoted (Park. 30221, p.

583}, 0 crucial step is transforming pre-service teachers”

beliels during “the apprenticeship of observation”™
{ Beopg. 2004, p. T4,

For sy iransformative chimges in ELT pedagogy
i occor, mvdividenl feachers” mindiets should be
comidered (Bayyort & Sifakis, 2015), Following
Widdowson { 2012, p. 5). the significance of ELF hes
in helping us "o consider its effect i a catalys for
change in established wayw of thinking. ™ There are no
finexd morms. since ey ane continuously changing and

evolving (Seudiholer, 2008 ). Thus, teacher educition
programmes need (o adipi by incorporating ELF-aware
straction; thas may mclode rethinking  Western-
munded eaching appeoaches, which sull commonly
comply with the uwie of standard English, and
incorporating ELF-aware pedagogy  thmt  reflects

Y linguiste realites (Culloway & Rose,
200 5; Jenkans, 300 5a, 200 Shi, When immersed in ELF-
informed teacher education, future teachers are given
opportunities jo reflect on thelr own convictions
regarding teaching, think crticully sboui csiablished
teaching models, and fhmally  wansform  their
perspectives aboul the role of English in contemporry
timucs,

This study suggests that teacher educition
programmes  in Indonesia shoukd Jook e an
shemative pedagogical model m ELT, Considermy the
msltilngual nuture of Indenesis, the stutus of English
mast be repositioncd within the nebion’s. linguiste
ecology (Santoso, M020; Santoso & Hamied, 2022},
Therefore, the ENL teaching model should not be
promaoted as the only “cormect™ ieaching approach. This
nequires pre-service English teachers o be made aware
of other variches of Enghish thast  chamcterise
multibinguals” hnguisiic reperioire snd are legitimase o
be used In communication among speakers from
different linguaeulmral backgrounds (Rerung, 20035,
20T, Furthermore, future English teachers should
understand thai leaming shoukd be more focused on
meeting communation needs rather than on revealing
the advaniages and superiorty of o model
{Baumgardner & Brown, 2K3). Dmwing on e
principles. of ELF, Kirkpatrick (200123 i proposed a
Tingun franca approach for advancing ELT, particularly
in the Asion context. The main concepts of this musdel
are summanssd below:;

(1) The ultimaie aim is 10 exploit English effectively in
malticultural ELF settings

{21 The tcaching cwmculum covers  Bocalireginnal
literature mndd caltures.

13) Classroam activities enahle students 1o embrace
their omm vakises and culiures in English,

i4) Teachng matcrials cncompass linguistic vartathons,
which reflect the specch styles emplovest by ELF

WECFy i ASTAR COuiricn,

This peslagogical approach could arguably serve &=
generdl  puidance  For weachers  with  regand o
implementing ELF in thewr classooms. This rescarch
provides practical mmplicsnons for tescher education
programmes  and  policy-making in the  Indonesian
contexi, Mtroducing ELF w wacher educiitlon
are requiresd 0 develop pre-service Englsh teachors”
coipcicace In tcoching Englkh using the ELF
paradigmn { Demiz et al . 2020), This can be realised by
exposing students to other varietizs of English thmugh
the use of authentic rmuterals, Funhermore, the
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integration of local values and culiures could ridse
sudents’ interculiury] gwareness, leading 1o them
sccepting the pluralistic asture of English in divernse
sochocultural comtexis. Morcover, providing students
with opportimities o imleract with English users from
divere sociocultural back grounds could make them
aware of the impartiance of mis
Therefore, they may notice the imclevance of umitsting
the NES model when inferacting in 0 muliilingual
envimonment, Nevertheless, the implementation of
EL F-bascd teaching roguires considerable effont from
the relevant stakeholders, inclisding governments,
practitioners, and rescarchens, o find the ELF best
prectices suitshle for a parmcular context. n essence,

the arvailability of qualifed reachers, ieaching materials,

and assexsment srategies undempinned by ELF should
be ensured, [n this manner, the pliricentric view of
English coubd be srmtegically rallsed in the fiek) of
ELT while tsking into account the complexity and
reality of preseit-day English use

6 Conclusions

This stdy revealed that the English tescher
education programmes in Indopesis are sl onented
towards the traditienal EFL paradigm. Furthermone, it
demonstrated the strong relinnce on the native English
speaker moedel o Indonesia;  meveribeless, the
participants wore scoepiing of ELF and oiher varicties
of English. ldeological ronkings bebween nafive

English and other varietics constraiied the participants’

perceptions of ELF, The student teachers did not
receive sufficient supporl from teacher education
prograinimnes in developing their understanding of ELF.
These findings have significant implications for
educational policy-making and practice, bighlighting
the meed o inteprse ELF imo teacher training cournes
10 enhance futare ieachers” profiessionnl competence in
implementing ELF-informed tenaching. The oncntation
fowards ELF can be realined by allowing educational
Insilisthons the option of using keaming materials that
expose  students 80 different vanieties of English,
therehy improving their shility 1o wse English without
Tocusing on the NES maodel. With regand (o tescher
prepurstory programmes, the results of this  study
suggest that such programmes meed to nevise their

carricula o foster ELF awareness and develop teachers”

professional compelence.

Morcover, a cnfical evaluation of English-icachmg
mcthods and approaches that favour the NES leaming
model must be (foduced o teacher tining
progrmnes to raise stodent teachers” awareness of the
impontance of implementing the English-teaching
approach sustable for local comtexsts, The participsnts in
this study were lmited s pre-seevice English ieachers.
Futore  siudies could invelve other educutional
stakeholders, such ns in-service wachers and fuculty
members, This would allow the rescarch in this field 1o

benelit from multiple perspectives regarding ELF,
which could ennch the discussion shout the potential

ity over accurscy.

and challenges of bnplementing ELF in 4 specilis
coniext, Funwe research could also employ additional
watraments, siuch as observation, o fnvestigate how
teachers and stucdents use their multilingual practices
with regard & ELF. Funbermore, investigating
naturally occurring  language practices in ELF
communcation could provide uscful examples of how
English wsers wiilise their language repenoine o
communicaie srategically
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